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Socrates to Adeimantus: 
Well, and don 1t you know that in every task the most 
important thing is the beginning, and especially when you have to 
deal with anything young and tender? 
--Plato, The Republic 
Hold childhood in reverence, and do not be in any hurry 
to judge it for good or ill • . . . Give nature time to work before 
you take over her task, lest you interfere with her method. You 
assert that you know the value of time and are afraid of wasting it. 
You fail to see that it is a greater waste of time to use it badly than 
to do nothing, and that a child ill-taught is farther from virtue than 
a child who has learned nothing at all. 
Jean Jacques Rousseau 
INTRODUCTION 
The purpose of this study is to find out what educators 
in the field of child growth and development are saying about reading 
readiness in the kindergarten and how readiness experiences are 
provided for in the kindergarten curriculum. 
For hundreds of years many have recognized the importance 
of educating young children. Green says: 
Early childhood education is not new, it 
is centuries old. In the writings of the ancient 
Greeks and in both the Old and New Testaments, 
the importance of early childhood education 
was recognized as a great influence in the life 
of an adult and his achievements. 1 
The kindergarten has been influenced by such educators 
as Comenius, Locke, Rousseau, and Pestalozzi. Friedrich Froebel 
(1782-1852), established the first kindergarten in Germany in 1837. 
Froebel said that the underlying principle of kindergarten education 
was play. He said that play for the young child was not merely amuse-
ment seeking but the means by which he gathered information about 
the world about him. 
lRuth E. Green, ~al., A Guide for Teaching in The 
Kindergarten, Patricia McCombe (No. 25; St. Paul: State of 
Minnesota, Department of Education, 1963), p. 7. 
1 
2 
Froebel's idea that play is a way of learning still 
governs the kindergarten world, although some of his rigid methods 
of play instruction have been replaced by more flexible ones. 
Maria Montessori, an Italian physician, wrote, taught, 
and lectured, on her "method" of teaching young children. She had 
a tremendous following in Europe and, to a lesser degree, in America. 
American kindergartens have reflected Froebel's thinking more 
strongly than Montessori 1s. However, there seems to be a growing 
tendency toward Montes sorian 11 method 11 in Arrierica today. Many of 
the Montessori materials and ideas have been incorporated in 
American kindergarten school programs. 
In America the first kindergarten was a private one. It 
was established by Mrs. Karl Schurz in Watertown, Wisconsin, in 
the year 18 5 5. At that time, other private kinder gar tens, and kinder -
gartens sponsored by churches and social welfare agencies were 
established in the United States. The first city in the United States 
to incorporate kindergartens into its public school system was St. Louis, 
Missouri, in 1873. 
All through the years, until the present time, new methods 
have been incorporated in our kindergartens and old methods discarded. 
Friedrich Froebel meant for kindergarten to be a child 1s garden. It 
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should be a place for young children to play, work, and grow. 
It should be a place for children to grow- -emotionally, physically, 
mentally, and socially. 
Much has been learned about child growth and develop-
ment since the early Greeks, even since Maria Montessori. 
In kindergarten many pre-reading experiences should 
be enjoyed to help develop skills necessary for success in beginning 
reading. Ilse Forest says: 
Reading is both the most important and 
the most 'troublesome subject in the school 
curriculum. It is most important since it 
is a tool the mastery of which is essential to 
the mastery of nearly every other school 
subject. It is most troublesome since pupils 
fail in reading far more frequently than in 
any other elementary skill. 2 
The development of reading ability is not a sudden 
phenomenon occuring around the beginning of the child 1 s seventh 
year. It is a slow skill starting in babyhood. Therefore, the very 
little child's prereading experiences are all important. 
2nse Forest, Early Years at School (New York: McGraw-
Hill Book Company, Inc., 1949), p. 188. 
CHAPTER II 
READING READINESS IN THE KINDERGARTEN 
What is reading readiness? One of the best definitions is 
that of Albert J. Harris, Director of the Educational Clinic and 
Professor of Education at Queens College, New York: 
Reading readiness may be defined as a 
state of general maturity which, when reached, 
allows a child to learn to read without excess 
difficulty. It is a composite of many inter -
connected traits. A child may be more advanced 
in some aspects of reading readiness than in 
others. The major characteristics which are 
important in reading readiness are age, sex, 
and general intelligence, visual and auditory 
perception, physical health and maturity, 
freedom from directional confusion, background 
of experience, comprehension and use of oral 
English, emotional and social adjustment, and 
interest in reading. 3 
The trend today is for accelerated programs of learning 
even for our youngest school groups. Yet, the individual can read 
with comprehension only what has been firmly established in his 
experience. Until he has acquired a considerable background of 
3Albert J. Harris, How to Increase Reading Ability 
(New York: David McKay Company, Inc., 1961), p. 26. 
4 
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concepts, mere verbal response to symbols has no value. Research 
has shown that the child can learn to read successfully, only after 
he has attained certain intellectual, physiological, social, and 
emotional maturity. Research studies also show that on the whole 
the limits and rate of these developmental processes are fixed by 
native capacity, but that complete fruition of this capacity is either 
furthered or retarded by environmental conditions. It is apparent 
that the kindergarten must contribute substantially to the growth and 
development of traits essential to success in learning to read. 
Many educated in child growth and development are in 
substantial agreement concerning the kinds of experience which 
release the educational potential of the four- and five-year old. 
These include: 
1. Opportunity to become well informed 
about the people in his home, school and 
neighborhood--who they are, what they do; about 
processes; about places of significance to him; 
about events of importance to him. 
2. Opportunity to explore his physical 
environment with its living things, its man-made 
things, its natural phenomena. 
3. Opportunity to figure out what to do, 
to find different ways of doing things, to get 
information, to carry out his ideas. 
4. Opportunity to pursue an interest, 
develop an appetite for information, develop 
self-confidence. 
5. Opportunity to learn the complexities 
of being a useful participating member of 
increasingly larger groups. 
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6. Opportunity to learn to speak and 
listen more effectively, to listen to stories 
and poems and make some of them his permanent 
literary possession. 
7. Opportunity to use mathematical 
language appropriately, to use numbers and 
measures when doing so will make living more 
meaningful. 
8. Opportunity to increase visual 
awareness, to learn different ways of working 
to create independently, to make esthetic 
judgments in various art forms. 
9. Opportunity to move, play, dance 
and keep himself vigorously alive and well. 
10. Opportunity to sing, listen to music, 
use sound-making instruments and respond to 
music with bodily rhythms. 4 
Living in a modern society such as ours, children have 
a long series of tasks to learn. If they learn well, satisfaction will 
follow. If they learn poorly, unhappiness and social disapproval will 
be the aftermath. Robert J. Havighur st gives us an excellent definition 
of the developmental tasks of life. These are the tasks that constitute 
healthy and satisfactory growth in our society. 
A developmental task is a task which arises 
at or about a certain period in the life of the 
individual, successful achievement of which leads 
to his happiness and to success with later tasks, 
while failure leads to unhappiness in the individual, 
4 Helen Heffernan ''Sullness of Living Here and Now, 11 
Reading in the Kindergarten??. Margaret Rasmussen (Service 
Bulletin No. 6-A; Washington D. C.: Association for Childhood 
Educational International, 1962) p. 6. 
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disapproval by the society, and difficulty with 
later tasks. 5 
Havighurst lists the developmental tasks of infancy and 
early childhood as follows: 
1. Learing to Walk 
2. Learning to Take Solid Foods 
3. Learning to Talk 
4. Learning to Control the Elimination of Body Wastes 
5. Learning Sex Differences and Sexual Modesty 
6. Achieving Physiological Stability 
7. Forming Simple Concepts of Social and Physical 
Reality. 
8. Learning to Relate Oneself Emotionally to 
Parents, Siblings, and Other People 
9. Learning to Distinguish Right and Wrong 
and Developing a Conscience6 
In kindergarten, knowledge is acquired largely through 
concrete experiences. The more real his experiences, the more 
ready he will be to identify himself with the vicarious experiences 
in stories. If his background becomes rich with meaningful experi-
ences at the kindergarten level, he will be ready to move forward to 
more advanced and complex experiences. 
Need is an indication of readiness. Jerome E. Leavitt 
5Robert J. Havighurst, Human Development and Education 
(New York: Longmans, Green and Co., 1955), p. 2. 
6lbid., pp. 19-22. 
8 
describes the special needs of young children as follows: 
1. The need to get along well with other 
children and to fit into small groups with 
a minimum of disturbance to group or 
individual. As they gr ow socially and 
show interest in playing near, and later 
with, other children, they become ready 
for the lessons in sharing and cooperation 
at a simple level. 
2. The need to feel the security of some 
routine and order, but not to be bound by 
rigid time schedules for everything. The 
daily program should be thoughtfully planned, 
but flexible. 
3. The need to orient themselves to their world 
through play. Time, equipment, and guidance 
must be provided to encourage active individual 
and group play. 
4. The need to feel well and feel wanted. Nursery 
schools must assume responsibilities for 
maintenance of good health and improvement 
of questionable health of each child. This 
includes mental, physical, and emotional health. 
5. The need to have constructive activities 
which provide outlets for the emotional 
expressions of the age group. Hammers, 
finger paints, clay, space to run, equipment 
to climb, and quiet places to be alone are 
among the necessary inclusions in program 
planning. 
6. The need for ever-larger "worlds" to explore 
and within which to experiment. Space, some 
unrestricted areas in which to wander undisturbed, 
props to aid in dramatic play, materials to invite 
the use of creative ideas, objects inviting investi-
gation through seeing, feeling, manipulating, 
smelling, and listening, and pets and garden 
areas conducive to observation and 11 helping 11 are 
a few of the essential provisions. 
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7. The need to be himself. A program must 
be planned to meet the childrens 1 needs; the 
children must not be "fitted" into a program. 
8. The need for happy relationships with his 
family and time to be with them. A 
nursery school day {except in the cases of 
nursery schools for children of working 
mothers) should be short enough so that 
the children will not be away from their 
homes for too long periods. 
9. The need to have all the adults in his life 
under stand him and under stand one another. 
Some home-school relationships include 
frequent parent-teacher conferences, child 
study groups, parent visitation in the school, 
and teacher visitation in the home. 7 
Every child in the kindergarten class has certain observable 
characteristics. The teacher can locate these characteristics which 
give clues to the child's needs. Then, the teacher can plan specific 
activities or experiences to contribute to the meeting of these needs. 
In addition to the broadly stated needs listed above, Leavitt has put 
down specific characteristics and experiences related to needs of the 
kindergarten child. 
7 Jerome E. Leavitt, Nursery-Kindergarten Education 
{New York: McGraw-Hill Book Company, Inc., 1958), pp. 301-302. 
Characteristics 
PHYSICAL 
Is constantly active; 
concerned with large-
muscle activity 
Readily shows fatigue; 
may become cross or rest-
less, or express desire to 
sit or lie down 
INTELLECTUAL 
Is curious and eager 
for facts; interested 
in simple answers to 
questions about nature 
and things he observes 
Is able to use sentences 
or parts of sentences, tell 
a complete short story, 
and tell about an event. 
SOCIAL 
Likes to play with others m 
groups of not more than four 
or five children 
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Needs 
Opportunities 
to be active to 
use large muscles 
Time and place 
for rest during 
the kindergarten 
day 
Many and varied 
sources of reliable 
information 
Times for sharing 
his information 
and stories with 
others 
Types of Experiences, 
Activities, Equipment, 
Materials for Which 
Ready 
Ready for use of large-
muscle equipment such 
as jungle gym, wheeled 
toys, jumping ropes, etc., 
ready for games and 
rhythmic plays making 
use of basic forms of 
locomotion 
Ready for planned periods 
of rest or quiet activity 
alternated with stimulating 
periods of work or play 
Ready for types of learn-
ing experiences which 
will provide answers to 
his questions and stimu-
late further curiosity and 
interest 
Ready to converse in 
small groups and report 
to a larger one; ready 
to learn new words. 
Informal grouping Ready to learn basic 
within class, en- ideas of cooperation with 
abling child to choose others, sharing, leader-
work or playmates ship and fellowship 
Is eager to gain 
social recognition, 
especially of adults, 
and will ask if "I 
did right" after per -
forming a requested 
activity 
EMOTIONAL 
Has largely out-
grown ·the jealousy 
and selfishness 
noted earlier 
Likes, invites, and 
needs supervision 
8Ibid., p. 304. 
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To be given re-
sponsibility for 
performance of 
certain tasks, 
then praise for 
his effort and 
success in the 
performance of 
this activity 
Opportunities 
for applying 
his newly de-
veloped out-
goingness 
Guidance of a 
capable and 
under standing 
teacher 
Ready to assume 
responsibility for 
various tasks which 
contribute to the wel-
fare of the group: 
watering plants, open-
ing windows, caring 
for pets, serving 
snacks, cleaning up, 
replacing toys, pas sing 
out materials, etc. 
Ready to divide a 
limited amount of 
material within a 
small group; to 
invite other children 
to join him; to carry 
messages; to make 
requests of people 
outside the kinder -
garten group 
Ready to accept 
assistance in 
meeting, facing 
and s ol ving his 
problems8 
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Always current trends and convictions about what is 
important for the education of young children determine the design 
of that education. A few hundred years ago the major concept for our 
children was that children had souls and there were "Infant Schools. 11 
The curriculum was the Bible. After the Industrial Revolution the 
idea was that children had bodies was introduced. The children were 
exercised, given nature experiences, trained in cleanliness, given 
fresh air, and given nutrious food. They were trained in politeness, 
gentleness, and kindness. Next, the pendulum swung in the direction 
that children had minds. Pestalozzi, Froebel, and Rousseau said that 
concepts of size, shape, texture, and function, were acquired through 
sensory involvement--seeing and touching. Then Freud said that 
children have feelings. They have feelings of anger, anxiety, and 
fear. Children need to be guided and directed in under standing and 
managing their feelings. This means sometimes expressing, sometimes 
controlling or diverting, but never denying the feeling. However, this 
did not allow the child to express his feelings at the expense of others. 
Neither did it imply that the adult should eliminate all frustrating 
experiences and substitute only gratifying experiences. Today, the 
child is a whole, unique person, an individual different from every 
other. 
Kindergarten children are living in a rapidly changing 
society. Ever since the first Sputnik was launched our children 
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have been under academic pressure. Although pressure on achievement 
was probably catalyzed around the flying Sputniks, it would be naive 
to think that this was the only reason. There were other latent pressures 
in the schools for achievement. Our population has been expanding 
rapidly. Technological improvements and scientific advancements are 
increasing our knowledge at an unbelievable rate. Because knowledge 
is increasing, some say that children should start learning basic skills 
earlier. There is no time to have large-muscle activity. There is no 
time for creative play with finger paints and clay and wooden blocks. 
Yet, most authorities agree that it is a waste of time to teach children 
certain skills before they are mature enough to learn them. 
The Montessori method promises quick and early learning. 
Children spend hous in fingering sandpaper letters to learn the shape 
and direction of line through tactual contact. Yet, many feel that 
this tactual contact, the visual image of the form and the auditory 
image of its name does not necessarily hasten the learning of reading 
for all children exposed to this method. 
Another limitation in the Montes sari system is that the 
materials are used to teach specific concepts. They may be used only 
one way to fulfill the specific conceptualization they were designed to 
teach. This limits the child's imagination in the delight of discovering 
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and creating different uses of the material. There is very little 
chance for creativity. 
Still another criticism is the focus on ritual and mastery 
of a technique. There is an elaborate ritual of sequential steps in 
scrubbing a table and washing a chalkboard. 
Also, there is a limited amount of consideration for 
childrens 1 feelings. Children are unable to act out strong feelings 
of fear, anxiety, anger, and delight. The only apparent feeling 
seems to be that of satisfaction in correct and successfully completion 
of a specific task. Furthermore, there is very little social interaction 
and very little dramatic play to release tension through identification 
and role playing. Kindergarten children are not mature enough to 
grasp all these concepts. Children who have experienced repeated 
failures because they are not mature enough to write or differentiate 
colors may develop mental blocks or become frustrated. This will 
hinder learning rather than contribute readiness for it. 
In every child there is a built-in drive, urge, push or 
thrust to grow or become. Youngsters want to learn. They are 
often willing to work hard to learn the things that are significant to 
them. For this reason, the expectations and demands for children 
should be within comfortable emotional, physical, mental, and social 
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limits. The problem in planning a kindergarten curriculum is to 
plan experiences that will advance the childrens' learning without 
pushing them beyond their natural abilities. 
Robert J. Havighurst states in his book Human Develop-
ment and Education: 
When the body is ripe, and society requires, 
and the self is ready to achieve a certain task, 
the teachable moment has come. Efforts at 
teaching which would have been largely wasted 
if they had come earlier, give gratifying results 
when they come at the teachable moment, when 
the task should be learned. For example, the 
best times to teach reading, •.. can be dis-
covered by studying human development, and 
finding out when conditions are most favorable 
for learning . . . . 9 
Madame Montessori undoubtedly made an original and 
important contribution to her times and culture. Madame Montessori 
did not have the knowledge of early childhood growth and development 
which are known today. 
Much has been learned about the maturation of children. 
Children mature at different rates; therefore, they are ready for 
certain tasks at different times. There are some children who 
9Havighur st, p. 5. 
• 
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respond to pressure to learn; some are bothered by it; and some react 
in the only way they know by refusing to learn, and further pressure, 
scolding, punishment, are equally unsuccessful. 
The kindergarten teacher has the responsibility of providing 
a suitable program for the children in his class. The teacher should not 
try to prepare the child for first grade by teaching certain specific skills 
which are taught in the first grade to six-year-olds. The kindergarten 
child is five and the five-year-old has reached his own level of 
maturation. If the teacher is guided only by expectations of the first-
grade teacher, he will find that some children, especially those who 
are ready, will respond to his teaching. Others, regardless of hours 
spent on drill in name writing, color memorization, telling of time, and 
writing of numbers will not learn the skills for fast progress in first 
grade . 
CHAPTER III 
THE KINDERGARTEN CURRICULUM, SCHEDULE AND ACTIVITIES, 
AND AREAS OF GROWTH 
The kindergarten curriculum should be designed for the 
education of the five-year-old. All the childrens 1 experiences should 
be geared to the needs and interests of the particular group. Several 
interests may appear concurrently. Children playing in the playhouse 
may develop an interest in shopping in a grocery store. They may 
need a bus to travel to the store. At the same time, they learn about 
safety, community helpers, and transportation. In this kind of an 
informal kindergarten program, children should develop the concept 
that school is a happy place where one can learn and do many interesting 
things. They also learn that every person in the group is different, but, 
that each helps the group in some way. 
One of the tasks of the kindergarten teacher is to develop an 
informal, and individualized curriculum to meet the needs and interests 
of each child. The kindergarten child should be allowed to ask many 
questions. He often wants answers to questions like these: 
Why does the white mouse but not the 
hampster have a tail? Why do you put snails 
but not salamanders into an aquarium? What is 
17 
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the difference between the toad and the frog? 
What makes rain? How does water turn to ice? 
Why are some people brown and others white? 
Why does a turtle lay eggs on land? What makes 
a butterfly? 10 . 
The curriculum should be geared to the child 1 s expanding 
world. The entire world has become a closer unit because of advanced 
communication and the speed of travel. Kindergarten children are 
space-age children. Rockets are a reality. Children verbalize 
information about space and build rocket ships in their block play. 
This is their everyday world. 
Anders on says: 
To listen to young children using in-
formation and making a beginning at reasoning 
and thinking is to become aware of the great 
importance of a more carefully planned program 
for them. A schedule of activities planned 
around the equipment in the room or the steady 
procession of holidays will not be adequate for 
today's children. 11 
lOMinnie Perrin Berson, Kindergarten Your Child's 
Big Step (New York: E. P. Dutton and Co., Inc., 1959}, p. 56. 
l lMary Louise Ander son, "Implications of Four-year -
old Childrens 1 Interests, Needs, and Concerns for their Curriculum 
and for the Preparation of their Teachers" (unpublished dissertation 
for degree of Specialist in Education, Division of Education, Graduate 
School, George Peabody College for Teachers, May 1964}, p. 67. 
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One kindergarten teacher sent to parents a letter 
reporting some of the activities in her kindergarten curriculum 
in the month of January. This report shows that kindergarten 
experiences cut through and across all areas of interest in the 
curriculum. The letter reads as follows: 
Dear Parent: 
As you probably have heard from your child, 
we studied birds this month. We concentrated on 
the following eight winter birds: the red cardinal 
with his little peaked cap, the woodpecker, blue 
jay, chickadee, goldfinch, English sparrow, junco, 
and the nuthatch. We found the nuthatch expecially 
interesting because he has the habit of eating up-
side down. We brought bread for the birds, popped 
corn, and added cheerios and apple wedges. We 
put this food on the fir tree in our play yard, and 
watched the winter birds at their feast. We also 
went on a short bird walk in the nearby woods. 
This tremendous preoccupation with birds 
was revealed in the children's paintings and 
other art work. The colors and forms were 
totally uninhibited and extremely delightful, but 
far from realistic. 
We learned various poems and songs this 
month, with the children especially fond of the 
following group: "The North Wind Doth Blow, 11 
''Mr. Woodpecker, '' "Mr. Owl, " "The Crickle 
Crackle," "The Mitten Song." 
Even in the midst of winter we studied about 
the growing things in the various planting boxes 
at our school. We also visited a greenhouse and 
saw some plants growing in vermiculite soil 
under a fluorescent light. Billy Jones called it an 
"indoor garden, 11 and it certainly was a lovely 
sight in January. As a result of this trip, the 
children should know the coleus, geranium, 
four-o'clock, snake plant, and the African violet. 
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A few days after going to the greenhouse, 
we were inspired to do our own planting by 
cutting carrots two inches from the top and 
putting them in little pebbles picked up on our 
playground. We also rooted sweet potatoes, 
white potatoes, and onions in water. Now we 
are counting the days (ten, to be exact) when we 
should see the first sprouts. 
The subject of weather has been of interest 
to many of the children. Since the atmosphere 
refused to make the weather we ordered, we 
went into the school kitchen and manufactured 
some weather of a cold pan over the steam we 
made rain. We learned that when the outside 
temperature was freezing (32 degrees), rain 
would turn to snow. N atur ally, our experiments 
grew and grew, and when the big snowstorm 
finally came, some of our children felt directly 
responsible. 
A snow walk around the school grounds 
brought squeals of delight from the children 
as 'they looked at the designs and patterns of 
snowflakes under a magnifying glass. With 
the magnifying glass now a full-fledged tool, 
we hope to introduce the microscope next. 
Upon our return to the warmth of the 
kindergarten room the children learned how to 
make snowflakes with paper and scissors, The 
elements were so inspiring that the teacher 
improvised at the piano, and the children danced 
a snowflake dance of their own er eation, alter -
nating group and soloists, as inspiration grew 
more exciting and daring. 
The carpentry bench is busy now, and the 
supply of band-aids is going down as our little 
boys learn to hit the nail on the head. Along 
with this enjoyment of muscular and manual labor 
we have been soothing our souls with lofty 
music. 
At rest time, we have been relaxing to a 
recording of Grieg's "Piano Concerto. 11 The 
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children are quite familiar with the themes, and 
as they rest, there are wonderful expressions 
on their faces when favorite passages emerge. 12 
The above report shows that even in a curriculum planned 
with informal activities, children come in contact with many learning 
experiences and much information. 
In the kindergarten curriculum, specific reading skills 
can be developed. This is done through participation in informal 
learning experiences. Some suggestions follow: 
-Left to right concept as the teacher reads, 
holdin the book before the group, she runs 
her finger occasionally under the lines from 
left to right as the children view the book. 
-Aware of rhyming sounds through conversation, 
hearing poern.s. 
-Recognizing own names in either print or 
manuscript. 
-Noting similarities in their names and other 
words--Christine, Christmas; Ted, Tad; Steven, 
Stop; Bill, Jill; fog, frog. 
-Pointing out table of contents, author 1 s 
names, illustrator's name, composer's name, 
for example, as the books are handled and used. 
-Dictating letters, as teacher writes down 
children 1 s dictation, and receiving letters. 
-Listing plans for a party 
- Using recipes for cooking. 
-Writing and receiving invitations. 
-Writing thank-you notes. 
-Noticing details in pictures. 
-Suggesting labels for pictures. 
-Dictating stories to go with pictures. 
12Berson, pp. 59-62. 
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-Putting together 11 Sequie s'' puzzles. 
- Working with puzzles of all kinds. 
-Sorting crayons by colors. 
-Matching colors and sizes of scrap paper for 
storing. 
-Using picture files as study materials. 
-Playing with words which sound alike but have 
different meanings - -informal conversation; bat, 
brownies, tee, ring, flour, brake, :;;ea. 
-Games, such as: 11 I 1m thinking of something that 
has fur, is soft and likes to catch mice. 11 Child 
asks, "Is it ... ? 11 
-Defining and clarifying concepts of solo, duet, 
trio, quartet, bicycle, tricycle, tripod, and 
so on. 
-Analyzing words, such as aquarium, terrarium, 
mobile, automobile, astronaut, as these words 
come naturally into conversation. 
-Awareness of signs--room name or number, 
principal 1 s office, library, gymnasium, exit, 
no parking, cold, hog, push, pull, for example. 
-Looking through magazines for pictures on a 
given subject, such as boats, cats, dogs, 
president's family--perhaps making booklets. 
-Awareness of differences in script, alphabet, 
or characters of different countries, e.g., 
Japanese symbols compared with English and 
American alphabet, differences in lower and 
upper case letters. 
-Pointing out symbols and signals and the ideas 
which they convey; train signals- -arms up, out; 
boat whistles - -long, two short, long; airplane 
lights - -red- -left, green- -right; weather, ball. 13 
13Green, ~al., pp. ll7-ll8. 
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SCHEDULE AND ACTIVITIES 
All the activities in the kindergarten curriculum should 
help mature the child for reading readiness. Pre-reading experiences 
in the kindergarten are many and varied. Long before the child is intro-
duced to formal reading and long before he can read independently, he 
knows that books are a source of information and pleasure. He has 
handled them, he has looked at pictures in them and out of them, 
he has had stories read to him. 
Because there are individual differences in all these 
children and because they mature at different rates, the schedule 
should be flexible and the activities informal to help make the pre-
reading experiences enjoyable. Following is a suggested schedule 
for a morning kindergarten group: 
8:00-9:00 
9:00-9:15 
9:15-10:00 
10:00-10:20 
10:20-10:45 
10:45-11:05 
11:05-11:25 
11:25-11:30 
FREE ACTIVITIES 
Free Activities 
Opening Period 
Work Period 
Snack and Rest 
Outdoor Flay 
Language Arts 
Music, Rhythms 
Get Ready for Dismissal 
The early arrivals remove their wraps, share experiences 
and engage in quiet activities such as; observing at the science table, 
looking at books and working puzzles. 
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QPENING PERIOD 
The opening period may include 11 Show and Share" time 
where interesting articles brought from home may be discussed. The 
calendar is usually discussed at this time. Children may learn and 
talk about important events, months of the year, and days of the week. 
WORK PERIOD 
The work period is an important part of the curriculum. 
The work period becomes a laboratory for experiencing and 
acquiring the skills and understandings necessary for individual and 
group living. The work period consists of four parts; planning, working, 
cleaning up, and evaluating. 
Various centers of work activities are located in different 
areas of the room. Some work areas are close to supplies. The quiet 
centers should be grouped together, and blocks should be out of the 
way of traffic. 
The basic work centers should include puzzles, playhouse 
with a dress up box, easels, blocks, books, crayons, scissors and 
paste, clay, sand and sand toys, science, and the workbench. There 
may also be beads and, pegs, rhythm instruments, puppets, and a 
flannel board. There should be manipulative materials like snap 
blocks, a peg board, hammer-screwing and lacing toys, and tinker 
toys. 
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Children choose centers as they are mentioned. The 
teacher may stimulate interest by giving suggestions. Often, a 
child chooses someone or a group to work with him. The teacher 
should keep a record of the childrens 1 choices. She can then check 
to see that each child has experiences with all the art media and 
centers sometime during the year. 
During clean up, each child should be responsible for 
cleaning his own work area. There should be an adequate supply 
of brooms, dustpans, cloths, newspapers, and sponges so that 
cleanup is easy and fun. 
After cleanup there is an evaluation period. Not every-
thing is evaluated every day. The children may evaluate individually 
or as a group. At the beginning of the year, the child may talk about 
how he enjoyed some manipulative experience. As the year progresses 
he evaluates in terms of the next steps. 
At the beginning of the year, as a group, the children are 
not usually capable of evaluating. Later, they can tell what they like 
about a child's work and finally, they can listen to a report on the 
progress of a project and offer suggestions. 
SNACK AND REST 
Usually provisions are made for snacks and rest in the 
kindergarten curriculum. After activity rest is important. Prolonged 
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activity may easily lead to over -stimulation. This makes rest 
very difficult to obtain even when it is badly needed. The snack 
period is always enjoyed especially if the atmosphere is right. A 
leisurally interchange of ideas should be encouraged. The occasion 
affords a fine opportunity for building up social courtesies in speaking 
and listening. 
OUTDOOR PLAY AND EQUIPMENT 
The outdoor play period is an important part of the 
curriculum. The five-year-old is supplied with abundant energy. 
The outdoor play period provides the opportunity to release some 
of this energy. The children participate in vigorous activity which 
develops muscles, and develops facility in coordination. Appropriate 
equipment is necessary to promote motor development and coordination. 
Often the play activities center around trains, cars, air-
planes, buses and boats. Family life is revealed in children's play. 
Children will also bring out their emotional experiences in play 
activity. They will express symbolically through their play their 
feelings of violence, tenderness, cruelty, envy and happiness. 
Sometimes the destructive, agressive type of play becomes very. 
disturbing. The teacher must wisely channel these activities into 
constructive thinking. Yet, adequate play experiences are essential 
to the child's maturing. 
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The outdoor play yard should be equipped with apparatus 
inviting large-muscle play. Indispensable for the kindergarten age 
child is vigorous activity, exercising arms, legs, and trunk. Large-
muscle equipment is stationary. This includes a jungle gym, slide, 
ladder bars, swings and rings. 
Pieces which children may move about are considered 
manipulative equipment. This includes bells, beanbags, 
jump ropes, hollow blocks, tools for sand and garden, wagons, 
saw horses and planks, barrels, tires, ladders, and skooters. 
LANGUAGE AR TS 
Conversation, dramatization and literature are a part 
of the Language Arts program. 
The kindergarten curriculum should be of the nature 
that young children grow in language abilities. They may discuss 
safety, how to be friendly, how to care for belongings and why it 
is important to be at school on time. There are many, many opportu-
nities for conversation each day. They learn to tell short stories to 
the group, use an adequate vocabulary to speak clearly in simple 
sentences. They learn to relate ideas in sequence and listen with-
out interrupting. 
Children like to dramatize. Dramatization provides 
opportunities for children to relive experiences in an imaginative 
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and creative way. They like to dramatize stories like Seven Little 
Diving Ducks and Ask Mr. Bear. They like to dramatize experiences 
and observations like a trip to the zoo or what mother does at home. 
They also dramatize courtesies like introducing visitors. They like 
to dramatize how to carry chairs, scissors, and other room materials 
safely. They dramatize how to cross a street, get on and off the bus, 
and get ready for school. 
In literature they listen to and enjoy stories and poems 
from books. They enjoy looking at pictures from which they gain 
certain pre-reading skills. They begin to notics details in pictures 
and become aware of differences in characters. Creativity is 
nurtured through pictures whenever children become emotionally 
involved in telling their own version of what is heppening in the 
picture. They may even begin to anticipate the outcome of a story. 
They learn how to handle books carefully and they recite short 
poems. They like to create stories of their own. 
MUSIC AND RHYTHMS 
In music children have fun singing together. They 
learn to listen to records appreciatively and they like to listen 
to the sounds of rhythm instruments by actively participating. The 
music program should include listening, singing, rhythmical response 
to music, playing simple instruments, and creating original music. 
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Singing releases tension. Singing usually gives the 
child pleasure and vocal perfection is not important. 
Children like to listen for sounds. Listening for sounds 
teaches the child discrimination of sounds and this helps the child 
get ready for reading. Effective singing, dancing, and playing 
rhythmical instruments depends upon discriminating listening. 
Kindergarten children can express ideas through 
rhythmical response to music. They can hop like a rabbit or 
gallop like a cowboy on a horse. At the same time the child is 
identifying himself with his world. 
DISMISSAL 
Dismissal gives the child the opportunity to assume 
responsibility for dressing himself, if he can. 
AREAS OF GROWTH 
Activities in the kindergarten curriculum should try to 
promote the four areas of growth, emotional, physical, mental, 
and social. 
EMOTIONAL GROWTH 
Emotional growth will be considered first, because some 
children in the kindergarten may need the teacher's help in this area. 
Learning at this age is especially related to a child's freedom from 
emotional tension. 
30 
EMOTIONAL GOALS 
The kindergarten should provide a happy, permissive, 
interesting and friendly environment for the child. According to a 
recently published kindergarten guide the goals to be gained are: 
1. To help him learn to live securely away 
from his home and family. 
2. To help him learn to accept guidance and 
authority from adults other than his par en ts. 
3. To help him find many ways to freely express 
his emotions and ideas through use of various 
materials and activities. 
4. To help him express a sense of humor. 
5. To help him discover and use socially acceptable 
ways to express aggressive or antagonistic 
emotions. 
6. To give him the opportunity to feel the joy and 
release of rhythmic movement, and the pleasure 
of listening to music. 14 
EMOTIONAL CHARACTERISTICS 
Another guide for use of kindergarten teachers identifies 
the emotional characteristics of the kindergarten age child as follows: 
-guages his success or failure in terms of what 
the adult seems to expect of him 
-needs a sense of belonging 
14Mildred Kimbrough,~ al., Kindergarten Curriculum 
Guidebook (Santa Fe, New Mexico: State Department of Education, 1961), 
p. 8. 
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-responds to praise and encouragement and con-
sistent direction 
-searches for trust fairness, and definite standards 
-gains a feeling of security from definite routine 
-nneds to live in a reasonably predictable world 
-is growing in emotional stability and usually 
accepts punishment without resentment, but 
does not always accept opposition without sulk-
ing or crying 
-may begin to show rivalry as he develops a self 
concept 
-has a strong emotional link with the home 
-may allow the emotional tone of the morning to 
govern the entire day 
-is prone to show fear of the new and unusual 
-is not always able to distinguish right from 
wrong by adult standards 
-is amused by humorous incidents and situations; 
boys laugh aloud a lot, girls smile; sense 
of humor is constantly growing 
-is serious and businesslike in play activities. 
Boys are more emotionally intense than girls. 
The most commonly observed emotion in kinder-
garten children is anger aroused by interference 
with prosses sions, plans and purposes. In general 
boys are more quarrelsome than girls. 15 
TOYS AND PLAY MATERIALS 
A bulletin published in the State of Missouri cites the 
importance of toys and play materials to the building of emotional 
15Lucile H. Latting, et al., Kindergarten Guidebook 
(Denver: Colorado State Department"-;£ Education, 1960), pp. 5-6. 
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maturity. It states that: 
emotionally, toys and play materials are provided to 
1. Help the child to meet the changing situations 
without emotional upset 
2. Help the child to meet difficulties 
3. Help the child to learn to control materials 
and to compromise in his contact with people 
4. Help the child to develop self-confidence 
5. Help the child to find desirable outlets 
for his emotions 
6. Develop independence 
7. Enable the child to feel secure 
8. Enable the child to develop the habit of 
happiness 
9. Train the child for success 
10. Develop persistence 16 
PHYSICAL GROWTH 
Young children are naturally active. Physical activities 
provide a way to release tensions and fatigue and to develop self-
confidence. Good health habits are practiced. In the kindergarten, 
other physical limitations must be considered in pre-reading experi-
ences. James L. Hymes Jr., in his delightful book entitled Before 
the Child Reads says: 
Reading demands that the eye mature so 
that it can see--easily--clearly, effortlessly--
small, but key, differences. 
16Hubert Wheeler,~ al., Kindergarter Education (No. 72; 
Jefferson City, Missouri: Missouri State Department of Education, 
1951), p. 22. 
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Reading demands that the ear mature so 
that it can hear small, but significant, 
differences. 
Reading demands that the nervous system 
mature so that it can carry signals to the 
brain. It demands that the brain mature so 
that it can- -easily, clearly, effortlessly- -
sort out, make sense, and remember what it 
receives. 
No one need ever work specifically to 
bring this maturation about. A healthy child, 
worry. The healthy child is headed for reading 
readiness and for the time when instruction is 
important, just as surely as he was headed for 
readiness for locomotion and for upright posture. 
His growth moves him on, and his daily living 
encourages him. 1 7 
PHYSICAL GOALS: 
The kindergarten environment should provide for the 
child's physical development and well-being. It should provide 
opportunities for the child 
1. To enjoy being a participant and a spectator. 
2. To find acceptable outlets for tensions and 
emotions. 
3. To develop muscular control, co-ordination, 
and grace. 
4. To develop a sense of rhythm. 
5. To practice rules of safety. 
17James L. Hymes Jr., Before the ChildReads(New York: 
Row Peterson and Company, 1958}, pp. 19-20. 
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6. To learn respect for his body, and apprecia-
tion of the value of being well. 
7. To accept some responsibility for his 
health and to develop habits of healthful 
living. 18 
PHYSICAL CHARACTERISTICS: 
The kindergarten guidebook from the state of Colorado 
states that physically, the kindergarten child 
-is growing more slowly than in earlier years 
-has tremendous drive for physical activity- -
running, jumping, tumbling, pushing, pulling, 
lifting, carrying, balancing, digging. 
-is quiet for only short periods of time 
-needs frequent change in activity 
-enjoys games with plenty movement 
-is full of activity but fatigues easily 
-has good motor control, but generally small 
muscles are less developed than large ones; 
often dawdles because of muscular immaturity; 
may do well in one motor skill and not in 
another. 
-has usually developed hand preference by end 
of kindergarten 
-is usually not ready for book reading due to 
far-sightedness; still has difficulty in 
focusing eyes sharply on object 
-is susceptible to communicable diseases and 
the common cold, but tends to build up an 
immunity during his fir st year in school. 19 
TOYS AND PLAY MATERIALS 
The bulletin published by Missouri states that: 
18Kimbraugh, ~al., p. 9. 
19Latting, etal., p. 5. 
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toys and play materials are provided to 
1. Satisfy the desire for activity 
2. Satisfy the need for large muscle activity, 
at the same time helping to develop finer 
muscles 
3. Further muscular control 
4. Develop strength and skill 
5. Give opportunity for sensory experiences 
6. Build desirable health habits 
7. Form habits of safety 
8. Develop a well-integrated per sonality20 
MENTAL GROWTH 
Mental development takes place through all the experi-
ences children have at kindergarten, especially with language, books, 
numbers, and science. Leaders in the field of education agree that 
a mental age of six-and-one-half or over is necessary for reading 
with under standing. A four -year range of ability should be expected 
whenever children enter fir st grade. 
MENTAL GOALS: 
The kindergarten should contribute to the mental growth 
and development of each child: 
1. To unde,rstand his home and expanding en-
vironment. 
2. To express himself orally; to speak distinctly 
and with an appropriately modulated voice. 
20Wheeler, ~al., p. 17. 
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3. To learn to listen while others are speaking. 
4. To learn to express his ideas clearly. 
5. To express himself through dramatic play. 
6. To increase his vocabulary. 
7. To become aware of rhyming words and enjoy 
books, stories, and poetry. 
8. To build up a repertoire of songs, poems, 
and stories. 
9. To learn to listen to and follow instructions. 
10. To increase his ability to plan and evaluate. 
11. To see likenesses and differ enc es. 
12. To learn to observe groupings (categories), 
and to practice left to right eye movements. 
13. To become aware of meaning behind the written 
word. 
14. To recognize and use the one-to-one relationship. 
15. To acquire understanding of size, quantity, 
distance, time and location. 
16. To satisfy his curiosity. 
1 7. To become acquainted with various ways of 
finding the answers to his questions. 
18. To sharpen his powers of observation. 
19. To enlarge his horizons and develop an 
appreciation of the world about him. 
20. To release and encourage creativity and 
ability to think for himself. 
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21. To increase his attention span. 
22. To grow in understanding and appreciation 
of the work of others through his own 
efforts with similar materials. 2 1 
MENTAL CHARACTERISTICS: 
garten child 
The Colorado guidebook states that mentally, the kinder -
-is active, eager, interested, curious 
-learns by doing, experiencing, observing, 
questioning, imitating, examining, exploring 
and investigating 
-derives satisfaction from the doing rather 
than the product 
-is eager to learn but not ready for formal 
abstract work 
-shows interest in the here and now--cannot 
always distinguish between fact and fancy 
-has a short attention and interest span 
-is interested in stories and books; has 
difficulty distinguishing between fantasy 
and reality 
-likes to be read to 
-clarifies understanding of relationships 
through dramatic play, art, movement and 
construction 
-demonstrates that language is his most efficient 
tool 
-is adept in telling fairly long stories in 
their sequence 
-like to draw objects to demonstrate what he 1 s 
telling (beginning to draw realistically} 
-is growing in ability to think things through 
-is solving simple problems 
21 Kimbrough, ~al., p. 10-11. 
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-like to finish what is started; puts away 
toys in an orderly fashion 
-can carry play from one day to another22 
TOYS AND PLAY MATERIALS 
The kindergarten guidebook from Missouri says that: 
mentally, toys and play materials are provided to 
1. Satisfy the desire to manipulate 
2. Give sensory experience 
3. Satisfy the desire to construct 
4. Satisfy the desire to create 
5. Encourage self-activity 
6. Develop initiative 
7. Develop independence 
8. Develop the ability to solve problems 
9. Acquire the ability to plan a piece of 
work, carry out the plan, and judge 
the product by use 
lQ. Learn to see relationships 
11. Check upon the thinking 
12. Learn to express ideas 
13. Acquire a large and meaningful vocabulary 
14. Give opportunity to imitate 
15. Stimulate dramatic play 
16. Enable the child to work alone 
1 7. Enable the child to work in a group con-
tributing ideas and receiving the ideas 
of others. 
18. Increase the interest span 
19. Satisfy the readiness for learning 
20. Stimulate interest in school subjects 
21. Stimulate interest in scientific experimentatio:rl23 
23wheeler, ~al., p. 20-22. 
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SOCIAL GROWTH 
Children can live happy and productive lives after they 
have acquired the ability to get along with others. Their social 
development begins when they are born. The qualities that make 
children aware of the needs and feelings of others, are built by the 
subtle and constant action of all the influences that touch their lives. 
Thus, kindergarten as the beginning of school life cannot be over-
emphasized. The objectives should lead the way to citizenship in 
a democracy. 
SOCIAL GOALS: 
Democratic living should be practiced in the kinder-
garten. It will help the child: 
1. To better understand his home and community. 
2. To become comfortable in his group, to 
learn to take part in activities of the group. 
3. To learn to identify himself by name, age, 
address, phone, school, and teacher. 
4. To express his own thoughts and ideas to the group. 
5. To learn from the group. 
6. To learn to cooperate in work and play. 
7. To share and take turns. 
8. To practice politeness, thoughtfulness, and orderliness. 
9. To solve his own problems. 
10. To respect the rights and property of others. 
11. To achieve an understanding of differences 
in people. 24 
24Kimbrough, et al., p. 12. 
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SOCIAL CHARACTERISTICS: 
The kindergarten guidebook published by the State 
Departmant of Education in Colorado says that socially, the kinder -
garten child 
- seeks companionship of other children and 
is anxious to gain group approval 
-plays best in groups of two to seven children 
-is protective toward playmates and siblings 
-is interested in household activities 
-needs adult help in learning to share materials 
and taking turns 
-is not able to work and play without constant 
approval 
-is not concerned with adult prejudices 
-is willing and eager to assume responsibility 
within his level of maturity, but does not 
always assume responsibility for care of personal 
belongings. 
-chooses friends by acceptable behavior 
-is self-centered 
-is a great talker 
-is learning to listen purposefully and without 
interruption. 
Boys are more often concerned with causes 
and girls with social relationships. 25 
TOYS AND PLAY MATERIALS 
The Missouri guidebook tells us that: socially, toys 
and play materials are provided to 
25Latting, ~~·, p. 6. 
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1 . Enable the child to play with other children 
at his stage of development, parallel or 
group play 
2. Help the child to learn to compromise, 
to give and take in his contacts with people 
3. Make it possible for the child to learn the 
techniques of making social contacts 
4. Help the child to learn to adjust to children 
and to adults satisfactorily 
5. Help the child to learn to respect the rights 
of others and to make others respect his rights 
6. Develop a sense of owner ship 
7. Develop initiative 
8. Develop self-reliance 
9. Develop independence 
10. Enable the child to learn the traits which 
make one an accepted member of the group 
11. Help the child in group meetings to learn 
to make a contribution and to allow others 
to make their contributions 
12. Help the child to learn to take responsibility2 6 
Whenever a child begins to sit up alone, he does so because 
he has matured enough that he can accomplish this feat. Whenever, 
the child begins to crawl, or to stand, or to walk, he does this with-
out any readiness program. The child simply grows into these powers. 
He matures at his own rate and at his own time is able to do these 
things on his own power. He begins to crawl when he is ready and he 
begins to walk when he is ready. 
26wheel:er, et al., p. 22. 
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Sometimes teachers speak about 11 building readiness. ri 
James L. Hymes Jr., in Before the Child Reads has this to say 
about building readiness. 
But 11building 1r and 11readiness 11 are uncongenial 
terms. They clash. They contradict each other .. 
Once we put these two misused words together, we 
run the risk of spawning other activities which 2_re 
not good for young children. 
If you take the terms 11 readiness programt 1 and 
11 building readiness 11 seriously, you can spend 
precious time and precious money on exercise 
books and on paper -and-pencil-and-crayon drills. 
Your five-year-olds and young Sixes in particular, 
are apt to give too many hours to overly simple tasks: 
Find the one that is different. . . . Color the apple 
red . . . . Find the ones that sound the same ... 
Put a circle around the biggest one . . . . Draw a 
cross through the smallest one . . . . Such artifi-
cial exercises, ostensibly designed to 11 build 11 readiness, 
are attempts to do the impossible. All the evidence 
says: You cannot speed up maturation. These 
drills cannot hurry the day when children 1 s eyes 
will have matured enough to focus on a line of words. 
They cannot show the capacity to remember along its 
path of growth. 
Harm is done. Books of drills, books of exercises, 
books for special 11 readiness 11 practice cost money that 
could be better used elsewhere. Too often they result 
in bareness and meagerness and in poverty of thinking 
and feeling and doing. These books usurp the hours that 
could be given to all the rich and the worth-while 
activities these children are ready for, now, because 
they are five years old or Six.27 
The kindergarten teacher cannot force the child's maturation, 
but she can nourish it. The kindergarten with its many real-life exerpi-
ences affords many opportunities for providing a good foundation for reading. 
27Hymes, Jr., pp. ll-13. 
SUMMARY 
Readiness means that the child has matured enough to 
learn a skill without excess difficulty. Most kindergarten children 
have not matured enough for extensive concentrated effort in 
reading. 
The trend today is for accelerated programs of learning 
even for our youngest school groups. Yet,research has shown that the 
child can learn to read successfully only after he has attained certain 
intellectual, physiological, social, and emotional maturity. The 
accelerated programs are not taking into consideration the knowledge 
we now have about the kindergarten child's growth and development. 
Some are insisting that children learn to read, ready or not. Yet, 
kindergarten children differ in all areas of growth. They also differ 
in background of experiences and interests and because of these 
differences most have not matured enough for a formalized reading 
program. 
Whenever the child has reached the stage of readiness 
where he can easily and successfully learn a certain skill he should 
then be motivated or stimulated to use this readiness. The teachable 
moment must be recognized. 
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Readiness cannot be "built. 11 Readiness emerges from 
the child's normal growth. Through normal, healthy growth, the 
power to read develops. 
Kindergarten children should enjoy an individualized 
curriculum that will not pressure them beyond their natural abilities. 
They should do what they can do without feeling unsuccessful. 
Growth is gradual and sequential. There will be 
individual differences in the growth patterns of normal kindergarten 
children, but, the sequence is practically universal. 
The experiences and activities in the kindergarten 
curriculum should cut through and across all fields of knowledge and 
all areas of interest. These experiences and activities will help 
promote success in beginning reading. Although the program is 
informal, specific reading skills can be developed indirectly through 
many and varied uses of materials. 
Through participating in informal learning experiences, 
the child should gain the skills, knowledges, and attitudes essential 
for first grade reading. 
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